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CHAPTER I 
INTRODUCTION 
Life today presents many vital and perplexing 
problems which concern the individual, the family, and 
society at large* ilany of the most important and difficult 
questions that confront us are related directly or indirectly 
to the home, the most fundamental and essential of human in¬ 
stitutions. For any satisfactory solution of these questions 
It is necessary to have a philosophy of life and conduct 
adequate to include all of the worthwhile values and interests 
affected in any way by the life and effort of human beings vho 
should be engaged In a conscious struggle not for mere existence, 
but for fullness of life. 
Teachers in our high schools, have observed from 
time to time, especially through the state Teachers Home 
Economics Association of Georgia, that the development of Home 
Economics is steadily advancing in both content and scope. 
The discussions indicate a lack of standardization and grade 
. v . 
placement in Home Economics education in the Secondary Schools. 
Important among the observable improvements are the following: 
1. A growing importance of home economies in 
secondary schools all over the country. 
2. The keen interest educators are taking in 
facilitating the work* 
1 
2 
3. The large sums of money being appropriated 
in some cities to carry on the work adequately. 
4. The changes In the curriculum of outstanding 
schools in all sections of the country. 
5. The purchasing and equipping of buildings and 
practice houses especially adapted to home 
economics teaching. 
6. The new interpretation of home economics. 
Home economics is a field not an isolated unit, 
for it includes not only the teaching of the activities 
essential to the home, but also a bodjr of content which en¬ 
riches the activities and accentuates homemaking, family 
relationships and better citizenship. 
Historical Background:- In its historical develop¬ 
ment, the study of home economics may be looked upon as a part 
of the more general modern movement destined to fit the in¬ 
dividual for a richer and fuller daily life by supplying him 
with a more useful implement of work, viz., a practical educa¬ 
tion. Monroe* states this idea very clearly when he says, 
"The earlier realization that systematic school training in 
these home acts was desirable and the later conviction that 
their importance justifies, if it does not compel their adop¬ 
tion as school studies, are the outcome of: (I) the desire to 
counteract the disintergrating influences upon home life and 
industry of modern industrial and social changes; (2) the 
1 
Paul Monroe, A Cyclopedia of Education. New York, 1925, p. 319. 
s 
recognition of women*s needs in respect to technical and 
professional training; (3) attempts to solve the problem of 
domestic science.* It can be seen readily, therefore, that 
the rather prominent position enjoyed by home economies in 
our curriculum today was stimulated first by the actual need 
for its existence in our every day life and work. In truth, 
the fifteen or sixteen nations extant in whose educational 
institutions this teaching Is promoted on a large scale had 
originally, and still have as their underlying aim the amelio¬ 
ration of home conditions, and the improvement of domestic 
work rsnd methods.* 
Elizabeth Sevier,2 tells of the attempts made in 
Boston to introduce sewing into the lower grades as early as 
1854. Apparently this attempt met with very little success 
until 186B-1Û66. However, special cooking schools were 
successfully established a little later there. Publie 
lectures and demonstrations were the principal means of 
propagandizing this new education and naturally there 
followed a demand for teachers trained in the art and skill 
of house activities. 
3 
*Aa early as lSSS", says Elizabeth Bevier, Ellen 
H* Bichards was pleading for domestic economy as a factor in 
public education. When home economics had no name and no 
I        ~   
Paul Monroe, on. clt..iaggl. 
Elizabeth Bevier, "Development of Home Economics Movement 
in the United States", Journal of Home ^cononles. Vol. 3, 
1911, p. 214. 
3Ibid., p. 214. 
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place in the thoughts or plans of either philanthropists or 
educators," she continues, "Mrs. Richards was working for 
it through the Collegiate Alumnae and other periodicals, 
by helping individuals with their special problems, and by 
working with groups of adventurous spirits seeking more 
light on common daily tasks* Perhaps no one has ever 
served a cause through so many different channels*...9Krs. 
Richards was so preeminently the moving spirit in so many 
interprises,n states Miss Bevier again, "that one forgets 
sometimes how much the world owes to her as a conservator, 
as well as an originator, of much that is best in our 
ideals of home and family life."* These facts would seem 
to Indicate that as an interpreter of home economics she 
had no equal. To the scientist and the sanitarian she 
could present its scientific and sanitary aspects respective¬ 
ly. The next moment she could show to society leaders its 
social significance, and then turn to the social manager of 
the lunch room or the teacher and explain how each, in his 
own way could promote the interests of the field. A glance 
at her published works showjt the breadth of her view and 
her firm grasp of the art of right living of which she so 
often wrote and spoke.2 
Secondary schools for Negroes in Georgia were 
Ï    — — 
Elizabeth Bevier, op. cit.. p. 215. 
2Ibid., pp. 215-216. 
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not accredited until 1924* Since the date of recognition 
twenty-one public and twelve private schools have been 
accredited by the Commission*^ The schools for Negroes are 
Judged by the same standards as those set up for whites, but 
there is nearly a quarter of a century separating the two 
races in regard to this item* High School education for 
Negroes in Georgia has made some progress in regard to 
achievement; this is attested to by the curricula of the 
high schools as well as by those of the elementary schools. 
A large number of agencies have contributed to the support 
and development of the high schools of Georgia for Negroes* 
The following agencies have made the greatest contribution! 
the General Education Board, the Anna T. Jeanes Foundation, 
the Rosenwald Fund and the Commission on Interracial Coopera¬ 
tion. 
Practical vocational studies were offered both 
boys and girls in most of the schools having three grades. 
The activities for girls centered around activities of every¬ 
day living, while the boy’s activities varied with the 
community. Facilities to foster the work of home economics 
were provided by the above mentioned agencies and Northern 
philanthropists.2 The contributions took the form of 
adequate buildings, equipment, and better trained teachers. 
These many benefactions of Northern philanthropy, 
however, do not compensate for the gross inferiority of 
^James C. Dixon, "Negro High School Development in Georgia", 
High School Quarterly, Vol. 20, October, 1931, pp. 30-33. 
gIbld,. p. 31. 
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the equipment for Negroes when compared to that of the whites* 
This discrepancy is quite unfortunate in view of the fact that 
nearly one-half the population of the state is Negro* Accord¬ 
ing to the 1930 Census, forty-eight counties in Georgia have 
more than fifty percent Negro population. This Census reveals 
also that it is generallj' true that certain other sections 
have a large percentage of Negroes in their population, run¬ 
ning in some cases as high as 77.9.* Thus, it would seem 
that although the progress of Negroes in the field of home 
economics in this state has been slow, it has really had 
running parallel with its development inadequate facilities 
with which to work. Georgia spends an average of $35.43 
for each white child and $6.38 for each Negro child. 
Children of three million Negroes of the deep South have 
less than one-fifteenth of the opportunity for education as 
the average American child.2 
"What i& contemporary life," asks Authur B. 
Kays , "beside the humanties of all the past plus the modern 
practical arts?" Booker T. Washington realized this fact 
only a few years ago and perhaps did more than any one else 
toward popularizing the movement. 
James C. Dixon, op. cit.. p. 32. 
g 
"School and Money in Black and White", edited by Rosenwald 
Fund, 1934, pp. 1-20. 
3 
Arthur B. Mays, "The Significance of the Practical Arts in 
Modern Education", High School Quarterly» Vol. 20, October, 
1931, p. 185. 
7 
Previous studies In the Field;- Mary McDermott 
Kern^ made a comparative study of aims and content of courses 
and scholastic standing of graduates and students of Normal 
schools, colleges, and universities in foods and clothing. 
The purpose of the study was to determine if those high 
school graduates, pursuing home economics in the University 
of Illinois, who had had foods and clothing courses in high 
schools, made better grades in the university foods and 
clothing courses than university students of home economics 
who had had no previous training in high school courses in 
this subject. She secured the data by studying the records 
of the individual students in the various schools attended. 
The study revealed that those who had pursued home economics 
courses in high school became better university students of 
home economics in the initial courses. There was a marked 
difference in the grades of those who had had home economics 
in high school; these students made superior grades. This 
was due to their having a greater command of the techniques 
of home economics. The content of the courses in high 
school is almost identical with those of the college. 
Anna Lory2 made a study of the Development of 
Home Economics in Colorado High Schools, 1931-33. The re¬ 
sults of the study of the status of Home Economics in the 
Ssary M. Kern, "A Comparative Study of Home Economics Over a 
Ten Year Period", Champaign Urbanag University High Schools, 
University of Illinois, 1932, pp. 1-48. 
5> 
Anna Lory, "The Development of Home Economics in Colorado 
High Schools", 1931-33, Colorado Agricultural College, 
University of Colorado, 1933. 
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high schools of Colorado et the end of the 3chooi year 1932- 
1933, reveal that the teachers are well prepared and all hold 
degrees* The teachers have grown professionally* The en- 
v 
rollment has increased, despite the economic depression and 
a tendency to place hose economics as a constant In the 
lower grades is manifested* The courses have been broaden¬ 
ed both in content and in scope* Emphasis is being placed 
on boyi* work especially in the foods classes* The outlook 
for home economics is very bright. Interest from the stand¬ 
point ©f the pupils, teachers, administrators, and community 
in the field of home economics seems to be very keen; this is 
substantiated by the addition of more units to the courses. 
From a survey made by Ambrose Callverl, we read 
the following; During the past five years, 209 courses were 
added by the 291 schools included in the survey and fifty- 
nine were in household and industrial arts. Thirtjz-slx of 
the 119 courses dropped during this period were in household 
and industrial art* 
Statement of the Problem;- This study will reveal 
the current practices in home economies in twenty-eight 
accredited high schools for Negroes in Georgia, 1935-36* 
Purpose of the study:- In this study an attempt 
was node * 
1* To investigate the present status of 
home economics in the state accredited 
secondary schools for Negroes in Georgia, 
1935—1936* 
^Ambrose Caliver, "Secondary Education for Negroes", Bulletin 
No* 17, 1932, p* 113, Monograph No. ?, Office of Education, 
9 
2. To discover to what extent home economics 
is a variable or constant. 
3. To reveal the qualifications of teachers. 
4. To ascertain the standards employed in 
home economics courses as to: 
a. Size of class 
b. Equipment 
c. Scope of content 
d. Type of courses 
5. To trace the changing attitude toward 
home economics* 
6. To discover the curriculum changes as a 
result of the changed attitude. 
7. To make comparisons of the findings with 
the best current practices in the country 
as a whole. 
8. To indicate possible steps which may be 
taken to improve the technique of teaching 
home economics courses. 
Methods oï Collecting the Data:» A questionnaire 
was sent to the principals of the thirty-three state accred¬ 
ited secondary schools for Negroes in Georgia. Of fhe 
thirty-three mailed, fifteen were returned within two weeks. 
A follow-up letter was sent to the remaining eighteen 
schools of which thirteen responded giving a total of twenty- 
eight or eighty-five percent. An inspection of the 
10 
questionnaires returned indicated that in general, they 
had been filled out with accuracy as the Information was 
supplied by teachers and signed by the principals. The 
number of students in their classes ranged from 17 to 329* 
Of the thirty-three schools, twelve are private and twenty- 
one are public; eighteen public schools and ten private 
schools returned questionnaires. 
Value of the Study:- The collection and presenta¬ 
tion of the facts found in Negro schools as compared with 
other schools may lead to:: 
1, The employment of qualified teachers. 
2, An enriched curriculum, 
3, Suggestions that may be of help to those 
interested in home economics offerings 
in these and other schools. 
CHAPTER II 
HOtlE EC0NCKXC3 EDUCATION IN TWFNTY-EIGHT OF 
THE THIRTY-THREE NEGRO STATE ACCFEPITED 
HIGH SCHOOLS OF GEORGIA 
This chapter presents the status of home 
economics In the stats accredited secondary schools for 
Negroes of Georgia* The data representing the present 
situation have been taken from the questionnaires returned 
by the teachers* 
Description of questionnaire:" In order that 
accurate data might be obtained for this study, a questionnaire, 
three pages in length, was devised and nailed to the thirty- 
three Negro accredited schools of Georgia* This question¬ 
naire^ provides for the securing of information concerning; 
(1) Requirements and limitations of the Home Economics De¬ 
partment} (2) Value and kind of equipment; (3) Qualifica¬ 
tions of the Home Economics teachers; (4) The i^'pe of 
courses offered and the source of support for this depart¬ 
ment* The form was constructed so that following most 
item© a check mark or a figure wan all that was required* 
Space was provided for a brief description of a few items 
that were considered of special importance in order to get 
a clear picture of all the home economics activities of the 
schools* 
1 
Appendix, pp* 53-55* 
11 
12 
Classification of School3The twenty-eight 
schools whose returns were received are classified as public 
and private* Under this classification, Table I, page 13, 
presents the number of public and number of private schools 
reporting; the number of public and private schools with 
twelve-grade systems; the number of public and private 
schools with eleven-grade systems; the number of these 
schools offering Home Economics and the n tmber of the'se 
schools discontinuing Home Economics. 
Twenty-one of the thirty-three schools are public 
and twelve are private. Of this number, reports were re¬ 
turned from eighteen public and ten private schools. From 
the data in Table Ï, page 13, it is of importance to note 
that of the eighteen public schools, only three have twelve- 
grade systems, and only three of the ten private schools re¬ 
porting have eleven-grade systems. The larger number of 
public schools report eleven-grade systems. Twelve schools 
out of the eighteen reporting, because of the state system of 
public schools of Georgia, have eleven-grades for their 
standard. However, a few of the larger public schools, such 
as the Atlanta city school and most of the private schools, 
have been influenced by other sections of the country and 
have maintained twelve-grade systems. 
Training of Home Economics Teachers:- The training 
of the teachers in the Home Economics Department, of the 
schools reporting reflect a very unfavorable picture of the 
present status of the home economics' program in the state. 
TABLE I 
ELEVEN- AND TWELVE-GRADE SYSTEMS OF PUBLIC 
AND PRIVATE ACCREDITED NEGRO HIGH SCHOOLS 






















































































































































































Public 21 3 12 1 2 18 
Private 12 4 3 3 0 10 
All Schools 33 7 15 4 2 28 
13 
14 
But when one looks at the situation from tho point of view 
that homo economics in the secondary schools for Negroes is 
still in its infancy, one can appreciate the strides the 
teachers are making in their profession* Table II, page 15, 
indicates that there art* twenty-three teachers in eighteen 
public and ten private school8 without degrees and that 
only eleven teachers in these schools have degrees* The 
thoroughness of the preparation of teachers of home 
economics has been determined by the courses in home 
ecof’.OEics offered, by the institutions in which their 
credits or degrees were earned* Five of these schools 
listed were attended by six of the forty teachers in the 
summer sessions* Only three*- of the Negro colleges listed 
offered courses In home economics leading to a degree* 
Twenty-one of the forty teachers have attended these three 
schools, with only eleven of them securing degrees therefrom# 
Only one teacher in a private school and one teacher in a 
public school hold $# A* and F# H# degrees respectively# 
It is the tendency of those forty teacher» not to attend 
suraner school as only three of the seventeen private 
school teachers and only 'fix of the twenty-three public 
school teachers have attended 3‘inmer school at any time 
during their teaching careers# If the ten teachers in 
private schools without degrees only ono has attended 
1 
Spelman, Hampton Institute and Tuskegee• 
TABLE II 
INSTITUTIONS ATTENDED B? TEACHERS IN THE SCHOOLS 
STUDIED AND THE NUMBER OF TEACHERS IN EACH PRI¬ 
VATE AND PUBLIC SCHOOL 
Institutions 
Number of Teachers 
Without Degrees 
Number of Teachers 
With Degrees 
Public Private Total Public Private Total 
Tuskegee* 2 3 5 1 0 1 
Cheyney 0 8 8 
Morris Brown 1 1 2 1 0 1 
Oberlin 0 1 1 
Talladega C 1 1 
Howard 0 1 1 0 1 1 
Spelman 1 1 8 7 0 7 
^University of 
) Chicago 
I Columbia Univers!t; 
l University of 
V Illinois** 
r 0 1 1 
Michigan State 1 0 1 
Atlanta University 3 0 3 1 0 l 
Hampton Institute 8 0 8 4 0 4 
Clark University 8 0 2 
Fort Valley 1 0 1 
Georgia State 
College 1 0 1 
TOTAL 18 10 88 15 8 17 
There are twenty teachers in the public and private schools 
teaching in the Horae Economics' Department without degrees, 
While there are only eleven teachers in the twenty-eight 
schools with degrees. 
^Only one teacher in private schools with R. N. degree. 
Ctoly one teacher in private schools with M. A. 
 1?L 
16 
summer school since she began teaching. There is e tendency 
for public school teachers without degrees to attend summer 
school as only one public school teacher of the thirteen 
without degrees has r.oi attended sutler school. The 
tendency not to attend summer school regains with thoso who 
already have degrees even though they are not 3. 8. degrees. 
The teaching experience- of these forty teacher.' of home 
economics substantiates the statement relative to the 
adequacy of the services rcndei'ed by them. The number of 
years of teaching experience ranges from two to seventeen. 
Ten of the schools made mo report on this item. The 
median number of yearn' of experience of the teachers in 
these public and private schools reporting is 8.7 years. 
One teacher ir a private school has had seventeen years of 
experience, has B. 8. and H. A. degree? and has attended 
summer school for advanced work. One teacher in a public 
school has fourteen years** experience, has no degree but 
attends summer school; another private school teacher has 
eleven years* experience, and holds a B* 3* defp-ee; one 
private and one public school teacher have ten years* ex¬ 
perience each and do not hold degrees, while thirteen of 
these teachers ars reported as having leas than six years 
of experience. Khile an attempt was iade to discover the 
amount of experience which teachers had in hone economics* 
work, there is reason to believe that some of the data on 
experience refers to other types of teaching experience. 
17 
It is possible, however, that these forty teachers have 
taught home economics only during their entire experience. 
The fact that this is true, and that only fifteen public 
and two private school teachers have degrees and twenty- 
three teachers, or 57.5 percent of these forty teachers do 
not,shows the inability to carry out a well scheduled 
program of home economics* 
The Number of Tears Home Economics Has Been 
Taught in the Secondary Schools for negroes in Georgia 
Table III, page 18, shows the number of years home 
economics has been taught in the public and private schools; 
twelve of the eighteen public and seven of the ten private 
schools reported on this item. Of these twelve public 
schools, four had taught some phase of home economics 
from twenty to twenty-six years; three schools from ten 
to twelve years, and five schools from four to nine years. 
These facts indicate that home economics in the public 
schools is taking on impetus as the years pass. 
Of these seven private schools, one had offered 
some phase of home economics for forty-five years, two 
schools from twenty-five to thirty years; four schools 
from ten to fifteen years. Even though one of the public 
schools has taught home economics for forty-five years, 
from the data given by this school, there has been no 
improvement in thi3 particular school in this department. 
TABLE III 
THE NUMBER OF TEARS HOME ECONOMICS HAS BEEN TAUGHT 
IN THE TWENTY-EIGHT NEGRO HIGH SCHOOLS IN GEORGIA 
Years of Home 
Isonomies Instruc- 
o a vs n n T 
P TT R T. T f* PRIVATE 
30 and above 0 2 
85 - 29 2 1 
20 - 24 2 0 
15 - 19 0 1 
10 - 14 3 3 
5 ♦ 9 3 0 
0 - 4 2 0 
Median 12 18 
18 
19 
One public school has had the department for only four 
years and has more equipment and offers mor6 courses than 
this school which has taught home economics for forty-five 
years. The schools stating twenty years or more, three 
private and four public schools, arc far below the standard 
and show, no improvement in terms of the number of years 
this department has been in operation. Previous to 
twenty years ago, seven schools, (four public and three 
private) offered home economics as a purely elective 
course to the few working women who felt the need of it. 
This fact is evident when we examine our data and find that 
twelve schools, eight public and four private, have offered 
home economics from four to twelve years, and three public 
schools did not report on this item. Six schools, (three 
public and three private) have discontinued home economics 
in the last five years, giving lack of finance as the 
reason. 
Table IV, page 20, indicates the number of public 
and number of private schools by grades offering home 
economics and the number of public and private schools by 
grades requiring home economics. 
The tendency of seventeen schools or 60.7 percent 
of the schools is to offer courses in home economics to 
grades eight, nine, ten, and eleven. The public and private 
schools have a tendenc3' to vary as to the grades in which 
TABLE IV 
THE NUMBER OF PUBLIC AND PRIVATE SCHOOLS BY GRADES 
OFFERING AND REQUIRING HOWE 
ECONOMICS 
Grades In Whicf 
Home Economics 
Is Offered 
^Number of Schools 
Offering Home 
Economics 
^Number of Schools in 
Which Home Economics 
is Required 
Public Private Total Public Private Total 
4 1 0 1 1 0 1 
5 1 2 5 0 2 2 
6 2 4 6 1 3 4 
7 2 6 8 1 4 5 
8 9 8 17 8 7 15 
9 11 8 19 11 6 17 
10 10 8 18 10 5 15 
11 9 7 16 9 3 12 
12 1 4 5 1 3 4 
ft 
Two public and two private schools did not report on this 
Hem. 
Five public schools and two private schools did not report 
on thi.3 item. 
20 
21 
home economics is a required course. However, only ten 
schools, four public and six private, offer any of the units 
listed in Table X, page 33, below the seventh grade. 
The Enrollment in the Public and Private Schools 
By Grades;» Of these eighteen public schools reporting, 
(Sd« Table V, page 22,) 2312 pupils are affected by this 
study; 1334 of these 2312 pupils are located at the city 
high school of Atlanta and have access to more than $8,000,00 
worth of equipment. The other 978 students are divided 
among the other fifteen public schools ranging from a total 
enrollment in classes of three to fifty-seven pupils. 
Of these ten private schools reporting, only 
364 pupils are affected by this studj?, making a total of 
2676 pupils in public and private schools. One-hundred 
and sixty-one of the 364 pupils in private schools are 
located at a private high school that is connected with a 
y 
private college. The largest class has an enrollment of 
twenty-five and the smallest, two pupils. 
This table also shows that there is a tendencj' 
for the larger number of pupils to be registered in grades 
eight, nine, ten, eleven, and twelve. Only one public 
school offers any form of home economics to pupils in 
the fourth grade. One public and two private schools 
offer courses to six-grade girls; and two public and four 
private schools offer courses in home economics to seventh 
TABLE V 
*THE NUMBER OF PUPILS IN EACH GRACE TAKING HOME 
ECONOMICS AS REQUIRED 



















4 1 17 0 0 1 17 
5 1 14 2 21 3 35 
6 1 20 3 40 4 60 
7 2 40 4 44 6 84 
6 10 267 4 75 14 342 
9 12 529 3 63 16 592 
10 12 610 3 33 15 643 
11 9 486 3 52 12 538 
12 3 329 
' 




2312 364 2676 




grade girls. The modern trend in education is to give the 
child a well-rounded development in all of the units. A 
unit of work in this aspect belongs to no one subject} 
rather it requires the cooperation of the teacher of social 
studies, the teacher of biology, and the teacher of home 
economics, with contributions from the teachers of art and 
hygiene » 
It may be said that the average school in this 
study is far removed from this type of organization, with 
only three of the eighteen public and only five of the ten 
private schools offering any form of units listed in 
Table XIII, page 39, below the seventh grade. 
Consideration given boys in courses in Home 
Economics;* With the extension of woman*s interest and 
activities into the "larger home% the community, increased 
cooperation in homemaking is necessary on the part of the 
men and the younger members of the family. Furthermore, 
boys and men have problems of food and clothing selection 
which are similar to those of girls and women. The 
school administration should, therefore, consider the con¬ 
tent of home economics, whether under this name or another, 
as having a place in the education of boys as well as of 
girls.1 
*Cora M. Winchell, Home Economics for Public School Admlnlstra- 
tors. Teachers College, Columbia University, 1931, pp". 80-81. 
24 
A pamphlet, "Home Economics for Boys", prepared 
by Emeline Whitecomb, specialist in Horne Economics, Office 
of Education, Department of the Interior, Washington, 0* C. 
(April, 1930) summarizes the present status of this aspect 
of the work in the country at large, and gives details con¬ 
cerning some significant programs of work, Tulsa, Okla¬ 
homa, requires a one-year course for boj^s in "Home Crafts", 
Los Angeles, California has for a number of years provided 
courses for boys. Other curricula include courses in 
home living and homemaking including such topics as 
nutrition, food selection and preparation, clothing se¬ 
lection and care, the cost of living in the home, child 
care and development, the duties of the boy, as host and 
as guest, and the part of the bojr in the business of home- 
making.* 
Table VI, page 25, gives the number of public 
and private schools in this study, offering home economics to 
boys. There are seven schools, four public and three pri¬ 
vate, offering courses in foods to boys. Two of these 
seven schools, one public and one private, offer sewing to 
the boys. Thirteen schools, nine public and four private, 
offer no courses in home economics in which boys may 
register. Eight schools, five public and three private, 
did not give any information in answer to this question. 
It is noticeable that the education of boys in the labor 
^Cora M* Winchell, op. clt.. pp. 80-81 
TABLE VI 
—? 
THE NUMBER OF PUBLIC AND PRIVATE SCHOOLS 
OFFERING HOME ECONOMICS COURSES FOR BOYS 
PUBLIC PRIVATE TOTAL 
Number of 3chooIs Re¬ 
porting Courses in Home 
Economics for Boys ..... 4 3 ? 
Number of Schools Re¬ 
porting they have no 
Courses In Home Economic! 
for Boys.  
i 
9 4 13 
Number of Schools Not 
Reporting on this Item.. 5 3 8 
25 
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and skill of household manage men t is absent In twenty-one 
or 75 percent of the schools reporting in this survey» 
Equipment Provided bv the Schools for boric in 
Horae Ilcononlcs:- Data relative to the value of equipment 
in these eighteen public and ten private schools accredited 
by the State of Georgia are shown in Table VII, page 2V* 
Ten schools or 52*6 percent of the schools 
reporting on this item, eight public and two private, have 
equipment valued at $500*00 and less. One private school 
reports about $200*00 for equipment, offering eleven of the 
fourteen units listed in Table XI, page 35, which affect 
forty girls and is required of these students. Another 
private school reports $500*00 for equipment and offers seven 
units listed in the same table which affect twenty-one girls* 
One public school reports over $8,000*00 worth of 
equipment with an enrollment of 1334 girls anc offers 
fourteen units as listed in the same table* Another public 
school report s only $80.00 as valus for equipment and offers 
nine of the fourteen units being required of fifty-four 
girls* 
Ten schools, eight public and two private, or 
52*6 percent of the schools reporting on this item, have 
little or no equipment to use in instructing students in 
laboratory work for home economics* The cost of efficient 
teaching of the units is far beyond the moans of the 
1 
Cora l\, Wlnchell, op. clt*, pp. 80-81* 
TABLE VII 
THE APPROXIMATE VALUE OF EQUIPMENT IN PUBLIC 
ANC PRIVATE SCHOOLS IN THE HOME ECONOMICS 
IS# 
DEPARTMENT 
Public Private Total 
Under $ 500 8 2 10 
$ 500 - $1,000 3 1 4 
1*000 - 1,500 0 1 1 
1,500 - 2,000 2 1 3 
2,000 and over** 1 0 1 
Total 14 5 19 
One public school has equipment valued at $8,000*00. 
Another public school has equipment valued at $85.00 
Five private and four public schools made no report 
on this item* 
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average Southern Negro school, and from the little support 
these twenty-eight schools receive as shown in Table VII, 
page 27, the value of equipment already on hand show» that 
practically no provisions are made for actual laboratory 
work in home economics in the 9tate accredited high schools 
for Negroes in Georgia. 
According to the standard price-list of home 
economies equipment given by Cora M. Winchell,^ not one 
of the schools reporting gives data that would qualify it 
for being up to the standard, when we consider the enroll¬ 
ment, and the floor apace per child, as seen in Tables 
IV, XI, and XII, pages 20, 35, and 37* 
Table VIII, page 29, shows the type of equipment 
in these twenty-eight schools. Most of the schools report¬ 
ing are equipped with sewing machines and coal stoves and 
very little mention is made of the reads or use of other 
necessary equipment. The major emphasis in most of these 
schools seems to be placed upon cooking and sewing. 
Only one public school has a garden, another a 
pantry, another a teacher’s living room for practice 
purposes,and only one has electric stoves. Thera are only 
seven schools, thres public and four private* provided with 
cafeterias| Fifteen schools, twelve public and three pri¬ 
vate reported that they have no cafeterias. Sven though 
twenty-eight Negro state accredited secondai; schools 
*Gora M. Winchell, op# cit.. pp. 113-116 
TABLE Viii 
TIE EQUIPMENT AND FACILITIES FOB HOME ECONOMICS IN THE 
STATE ACCREDITED HIGH SCHOOLS FOP NEGROES IN GEORGIA 
Equipment Public Private Total 
Humber of Schools with 
Sewing Machines*. 13 5 18 
Humber of Schools With 
Gas Stoves.•»•••••••••**... 1 1 2 
Number of Schools With 
Coal Stoves*...**. .. 14 5 19 
Number of Schools With 
Gil Stoves................. 2 0 2 
Number of Schools With An 
Electric Stove*.*.......... 1 0 1 
Number of Schools With 
Individual Plates*......... 4 4 8 
Number of Schools With 
Teaeherfe Living Rooms**.... 1 0 1 
Number of Schools With 
Dining Rooms*.............. 1 1 2 
Number of Schools With 
Entries.................. 1 0 0 
î* 
Number of Schools With 
3 4 7 
Number of Schools With 
Practice Homes............. o 
•V 1 3 
Number of Schools With 
Teacherft Homes#............ 0 1 1 
Number of Schools With 
Gardens   1 0 1 
«• 
TweIve public and three private schools do not have cafeterias* 
Three public and three private schools made no report on this 
i tetn* 
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report some phase of home economics classes in their schools, 
we can readily ses how handicapped the Negro pupils are from 
the beginning of their training as seen by the information 
given in Table VTIÏ, page 89, regarding the type and kind 
of equipment with which they have to work. Table VI, page 
25, shows the value of equipment at the disposal of the 
8676 pupils. The Federal Board for Vocational Education^- 
suggests the following as a basic principle as to pro¬ 
visions in home economics teaching; Schools offering voca¬ 
tional work in home economics must provide adequate space 
and equipment for instruction and practice in all of the 
homemaking activities, such as food study and preparation, 
sewing, clothing construction and care, laundering, home 
nursing, child care and home management. In addition to 
this there should be provided either as a part of the 
home economies plant or the general school plant, adequate 
space and equipment for instruction and laboratory 
practice in the related sciences and arts, fundamental to 
a proper understanding and execution of the homemaking 
processes. Furthermore, ample space and equipment should 
be afforded for instruction in nor-voeational general 
academic subjects. 
1 
Cora M. Winchell, op. cit«. pp. 112-114. 
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Number of Rooms and Amount of Room and Table 
SpaceThe data in Tables IX and X, pages 32 and 33, show 
the number of rooms mid amount of square feet of table 
space and area of rooms devoted to home economics in the 
twenty-eight public and private schools reporting in this 
study* One room per school is the average 3pace for home 
economics in the schools and the room space per pupil does 
not come up to the standard in most schools. However, 
many of the small schools meet these standards* Kerr^ 
states that twenty-five square feet, should be allowed for 
each child in the home economics room*. This item added 
no favorable date on the existing conditions in the Negro 
Schools of Georgia. Most of the schools have over¬ 
crowded classes, as is evident from the questionnaires 
concerning the total number of pupils in these courses* 
One public school principal states under remarks: "We are 
in need of more room and more equipment." 
The home economics cottage, apartment or teachers1 
home,is very essential in carrying out a thorough program of 
homemaking. Four schools, two public and two private, are 
thus equipped* The two private schools are connected with 
institutions of higher learning, and one of the public 
schools is located in Atlanta, and has two practice homes. 
Unless a school is located in larger cities or towns we 
1 
Jams8 Kerr, The Fundamentals of School Health. Fuskin House, 
40 Museum Street, Washington, D. C., 1926. 
TABLE IX 
THE NUMBER AND LOCATION OF ROOMS FOR TEACHING HOME 
ECONOMICS IN THE PUBLIC AND PRIVATE SCHOOLS FOP 
NEGROES IN GEORGIA 
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TABLE X 
THE AMOUNT OF ROOM-SPACE AND THE AVERAGE TABLE-SPACE 
ALLOTTED TO HOME ECONOMICS TEACHING IN NEGRO HIGH 
















1 1 15 x 32 480 2 16 x 18 288 
1 13 X 15 195 1 14 x 16 244 
2 1 48 x 18 810 2 9 X 14 252 
3 2 21 x 26 547 1 24 X 50 1200 
1 18 X 48 864 
4 5 45 x 22 4950 1 20 x 35 700 
1 20 x 40 1000 
1 30 x 30 900 
1 25 X 25 625 
5 2 22 x 36 1584 1 12 x 28 336 
1 40 x 28 1120 
6 1 20 X 24 480 2 17 x 43 1462 
1 20 x 28 560 1 17 X 20 340 
7 1 43 x 25 1075 1 15 X 24 350 
1 14- x 22 288 
2 14 X 20 280 
8 1 20 x 21 420 
9 3 25 x 16 400 
10 1 14 x 15 210 
1 20 X 14 280 
11 3 14 x 16 672 
1 14 x 18 352 
12 1 31 x 33 1023 
13 2 28 X 20 1120 
14 2 22 x 26 572 
1 23 x 28 644 
1 22 x 28 616 
Clas3 range In public schools is 17 - 50* 
Class range In private schools is 7 - 32* 
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find little or no equipment for practice activities. 
Sources of Support:- Table XIt page 35, shows the 
sources of support available to these twenty-eight schools. 
Eleven schools, seven public and four private, receive support 
from the Board of Education. It is not surprising how 
little this department is financed by other sources when we 
consider the information given in Table V, page 22, and Table 
VI, page 25. 
Only two public schools of the twenty-eight schools 
reporting, draw support from the parent-teachers' association 
for the home economics department. This shows the lack of 
interest in the homes of the 2676 students registered in the 
department under observation in this study. This may also 
indicate a lack of interest shown in the home by principals 
and teachers. Every school should have an active organiza¬ 
tion among the parents. With a close relationship existing 
between the teachor and parent, a better program can be put 
into effect. When the parent has been educated as to what 
the child really needs to work with in the various class 
activities, more will be accomplished. 
Four schools, three public and one private, 
support, their home economics department by selling lunches 
to the student-body. The amount raised varies from day 
to day and no definite amount can be depended upon from 
year to year. With sucn a make-shift system of support as 
this, no school can possibly maintain a satisfactory 
TABLE XI 
**SOURCES OF SUPPORT OF HOME ECONOMICS* DEPARTMENT IN 




Privât ► Total 
By the Board of Education^   7 4 11 
2 0 12 
By Funds Raised by the Parent- 
Teacher Associât ion   2 0 2 
By Funds Raised by Selling 
Lunches by the Home 
Economics Department!?'  3 1 4 
By Churche     0 2 2 
By the American Missionary 
Association.     1 1 1 
1 0 1 
•ft 
One public school has support of these three sources. 
Four public and two private schools did not report on this 
item. 
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standard of instruction in home economics. 
There are other implications raised in home 
economics by selling lunches# The pupils are doing over 
and over again a cheap type of food preparation in which 
there is no educational value. The labor and time con¬ 
sumed in lunch preparation greatly reduces the time and 
effort that can be given to homemaking and other necessary 
units# 
Location of Classroonai- Table XII, page 37, 
indicates the location of home economics classrooms# Of the 
public and private schools reporting only one public school 
has its home economics department located in the basement. 
Only one public school has its home economic department 
located on the third floor# There were seventeen schools, 
thirteen public and four private, having their home economics 
department located on the first floor# Oily one public 
school has two well-equipped practice houses devoted es- 
clusively to home economics teaching. Only one private 
school has a well-equipped apartment used exclusively for 
home economics teaching to give the girls training in 
actual situations comptable to their home activities. 
One public scnool uses the basement for the in¬ 
struction given in home economics, and under no condition 
should the basement serve as a location for this type 
TABLE XII 
LOCATION OF HOKE ECONOMICS CLA3SROOHS 
Floors Public Priva a Tota 
First Floor^#••#*•*•••«• 13 4 IT 
Second Floor*#.......... 3 1 4 
Third Floor***....*.... 1 l 2 
1 0 1 
Practice House*#..*.#... 2 0 2 
Apartment........... ... 0 1 l 
**Qne public school only, has classrooms OR the first, second, 
and third floors# 
^Three private and five public schools did not report on 
this item# 
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of work.* Sunlight and ventilation are essential to 
life, and since sound health knowledge is the first criterion 
of good health habits, effective ventilation and an 
abundance of sunlight can not be reached in a basement 
classroom. Then too, classrooms should not be located in 
the basements, because these are needed for play space in 
inclement weather.2 
Types of Courses Taught in These Schools:- The 
extent to which the different units are offered in the 
eighteen public and ten private schools reporting are shown 
in Table XIII, page 39. 
Foods, clothing, home management, textiles and 
personal hygiene seem to be considered the most important 
units, as twelve of the eighteen public schools reporting, 
offer foods and clothing, eleven offer home management and 
nine offer textiles and personal hygiene, the other nine 
units listed are offered in from two to eight public 
schools. There is a tendency for the private schools to 
put the most emphasis upon foods, clothing, personal 
hygiene and house planning. 
Considering the enrollment in the home economics 
classes of these eighteen public and ten private schools, 
the value of equipment used, and the type of equipment in 
1 ' ' ' ’ ” ' 
Cora M. Winchell, op. cit.. ppw 105-6. 
2 
Ellwood P. Cubberley and Walter Crosby Bella, An Introduc¬ 
tion to the Study of Education, Houghton Mifflin Co., 1933, 
p. i58. 
TABLE XIII 
TYPES OF COURSES TAUGHT IK HOME ECONOMICS' CLASSES OF 
THE PUBLIC AND PRIVATE SCHOOLS BY GRADES 
Units 
» Number of 
Schools ***By Grades By Grades 
Public Privât » Public Private 
4 5 6 7 8 9 LO LI .2 4 5 6 7 8 9 10 il 12 
Foods 12 7 1 1 1 8 10 8 9 1 2 3 5 5 5 4 3 3 
Clothing 12 6 1 1 8 10 .0 3 2 1 3 5 5 5 4 2 3 
Handicraft 7 5 1 4 4 5 1 2 2 3 3 3 2 3 2 
Child Care 6 3 1 4 3 4 6 3 1 L 1 
Family Rela- 
tionship 5 2 1 1 1 2 5 5 1 2 1 L 1 
Home Manage- 
ment 11 4 5 6 6 3 1 1 2 S ; L 1 
Homemaking 5 3 2 3 2 4 1 1 
Home Nursing 8 3 1 2 3 6 5 1 i 1 
Textile 9 2 1 3 4 6 4 1 2 i 
Millinery 2 1 1 2 2 1 1 1 1 l 
Personal Hygi sne 
and Health 9 4 1 1 2 3 7 7 6 1 2 2 2 1 1 l 1 
Landscape 
Gardening 3 1 2 2 
House Plannin I 
& Furnishing 6 4 1 1 3 2 1 1 1 
Applied Art 3 2 2 2 3 3 1 
» 
Four public and three private schools did not report on this item 




these schools, the present situation in the majority of schools 
reporting is far below the standard for equipping this de¬ 
partment as it should b® in order to offer these units ac¬ 
cording to accepted standards. 
Management of Lunch Service:- The management of 
lunch service in the twenty-eight schools is given in Table 
XIV, page 41. Of these schools only seven, three public 
and four private have regularly equipped cafeterias. The 
table also shows how the other seventeen schools provide 
for this service. One school only, the Atlanta public 
high school, has employed help for the cafeteria. This is 
well,, because the children will not be required to take 
time from their other work to prepare and nerve lunches. 
There are no fully equipped cafeterias in any of these 
schools in the study. In most cases lunches are served 
over the counter and the children eat them whereever they 
can. This is even true of the Atlanta public high school. 
In this school one would expect to find ample provisions 
for serving and eating lunches. One school reported that 
the students brought their o«B lunches from home. It is • 
generally known that in many instances the sale of lunches 
is carried on by this department to secure funds to foster 
its work, but only four schools, three public and one 
private made a definite statement in their returns that the 





Î.UNCH SERVICE IN THE ACCREDITED SECONDARY SCHOOLS OF GEORGIA 
Publi< Privât i Total 
Number of State Accredited Negro 
High Schools, 1935-1936  21 12 33 
Number of Schools reporting» « 18 10 28 
Number of These Schools That 
Serve Lunches...   11 6 17 
Number of Schools With Cafeterias.... 3 4 7 
Management of Lunches in These 
Schoolsi 
Supervised by Teachers...... 3 1 4 
Supervised by Students...... 4 0 4 
Supervised by Home 
Economics Department....• 2 2 i 
Supervised by Matron 1 3 4 
Supervised by Employed Help.. 1 0 1 





Textbooks and Periodicals:» The data in Tables 
XV and XVI, pages 43 and 44, show the type and kind of 
textbooks and periodicals in the libraries of these 
twenty-eight public and private schools that are devoted 
entirely to the home economics department. Most of the 
books listed by the schools as being used in the library 
are really textbooks. 
Only seven schools, four public and three private, 
have periodicals. The usual library space and library 
service in Negro schools is such that good healthful con¬ 
ditions do not 6Xist even there, and the libraries offer 
1 
little inducement to the pupils for reading on any subject. 
The few magazines listed in many cases are not obtained 
through subscriptions but are often old ones donated to 
the school* 
W. A. Robinson, “The Present Status of High School Education 
Among NagroesB, The Bulletin Official Organ of the National 
Association of Teachers on Colored Schools. Vol. XI, No. 2, 
Charie s ton, W. Va., November, 1930, p. 22* 
TABLE XV 
THE TYPE AND KIND OF PERIODICALS IN THE LIBRARIES 
OF THESE PUBLIC AND PRIVATE SCHOOLS DEVOTED TO THE 






Ladies Home Journal.  2 1 1 
Journal of Home Economics ► 2 1 1 
Good Housekeeping.  3 2 1 
Fourteen public and seven private schools did not report 
on this item. 
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TABLE XVI 
THE TEXTBOOKS USED IN THESE PUBLIC AND PRIVATE SCHOOLS IN 
THE HOHE ECONOMICS DEPARTMENT*' 
Textbooks**' Public Private Total 
Dietetics for High Schools- 
Willard  3 2 5 
Everyday Foods-Heeey Lacey ..... 7 2 9 
First Course in Homemaking ** 
Calvert    3 1 4 
Junior Home Problems - Kinyon fk 
Hopkins.       « 3 1 
¥ 
4 
Principles of Cookery - Greer... 4 2 6 
The Foundation of Nutrition - 
Rose *   2 1 3 
Feeding the Family - Rose....... 3 1 4 
Etiquette - Emily Post.......... 1 1 2 
New Course in Homemaking -Calverl 4 1 3 
Elementary Home Econoroics-Mathews Ï 5 2 7 
Principles of Clothing Construe- 
tion - Brown.............•• 2 1 3 
Homemaking Problems in Home 




*item! pUbli° and three Private schools did nofe report on this 
ofrhLE«bli^ three private schools did not resort number  books and did not namd book . r 
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CHAPTER III 
SUMMARY AND CONCLUSIONS 
The treatment of the report has in general 
centered around the following: 
(1) Equipment for home economics in the 
public and private accredited high schools for Negroes 
in Georgia; 
(2) The present status of the schools with 
respect to enrollment, the staff, courses offered and the 
sources of support for this department. 
As a result of this investigation the following 
conclusions are basid on the findings and these conclusions 
answer the eight questions raised in the purpose of the 
study: 
(1) With few exceptions which include those 
private high schools connected with higher institutions of 
learning, most of the high schools included in this study 
have no adequate facilities for home economics instruction. 
(2) Some striking contrasts stand out. One 
private school with an equipment worth $800.00, offers 
eleven unit3 of work to forty girls for whom the work is 
45 
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required. Another private school has a five hundred dollar 
equipment and offers ssven units to twenty-one girls. The 
public high school in Atlanta with classes ranging in size 
from eighteen to fifty offers fourteen units to 1334 girl3, 
with a teaching force of nine teachers only. This school 
has equipment valued at about $8,000.00. It can be 
readily seen that the smaller schools offer the better 
opportunities for home economics than this larger one. In 
the public schools the class range is from seventeen to 
fifty. In the private schools the range is from seven to 
thirty-two. 
(3) The major emphasis in all these schools is 
placed upon foods and clothing. Very little is being done 
in the matter of family relationships and preparation for 
parenthood.« 
(4) Seventeen teachers are reported as having 
degrees, while twenty-three do not possess them. The 
seventeen teachers holding degrees, because of lack of 
equipment, too heavy teaching loads and over-crowded 
classes cannot render the effective service which is in 
> 
% 
keeping with their preparation. If this is true of those 
teachers with adequate preparation, how much more ineffective 
is the work of the twenty-three teachers without degrees? 
Only two teachers have done special work on the graduate 
level. Only three institutions attended by the forty 
teachers mentioned offer courses leading to a degree » 
4? 
(5) A vary small percent of boys are given any 
knowledge of home economics, as only seven schools have 
such courses open to them* The secondary schools for 
Negroes in Georgia, fudging from those included in this 
study offer very little opportunity to the growing girls 
and boys of our schools today that will equip them to 
become the leaders of tomorrow in that all important in¬ 
stitution the horns with its intricate problems. There is 
very little emphasis placed upon the basic courses, such 
as, home management, family relationships, child care and 
development of proper attitudes toward parenthood and 
homemaking. 
(6) The present enrollment in home economics 
has increased remarkably in the last five years as is 
shown by the number of schools offering home economics 
courses for the first time. The courses of study for 
home economics in Georgia schools have been broadened in 
both content and scope. 
The department has grown from an offering of 
food and clothing to a better organized body of material 
including fourteen units, as shown by the number of units 
added, 3ince its Inception in Georgia# There is, however, 
too much stress placed upon foods and clothing, and not 
enough emphasis upon other units of equal importance# 
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(7) The attitude that administrators and teachers 
in other fields, and the community at large take toward home 
economics places a serious responsibility on the teachers of 
home economics. Teachers in Georgia need to become wide-a¬ 
wake, alert and energetic. In regard to their work and 
training, they must continue to improve. They should 
realise their definite responsibility toward the profession 
to the end that a more favorable attitude may be taken to¬ 
ward this work. From items checked ns to units offered, it 
would seem that offerings, in the courses have grown 
steadily, but slowly; that the work is somewhat definitely 
organized, but lacking in equipment and support to main¬ 
tain a home economics department which meets the accepted 
standards. A small percent of teachers and pupils is 
assuming more outside responsibilities, such as serving in 
community affairs, and in all the school affairs. This is 
surely one way of creating the proper attitude toward 
home economics. It is interesting to note, that a small 
percent of schools has discontinued home economics due to 
lack of funds to carry on the work. In all cases the 
tendency is to reinstate the work as soon as the funds 
for its support are available* 
(8) This study revealed that only seventeen out 
of forty teachers are qualified to teach the subject* The 
change of curricula in the field of home economics indi¬ 
cates some improvement but there is still a lack of 
definite organization and standardization in courses of 
49 
study and pupil classification* One can readily see that 
Georgia is far below the standard set up by secondary 
schools in other sections of the country with regard to 
home economics* 
(9) There is some doubt as to whether the term 
cafeteria was correctly understood* A cafeteria pre¬ 
supposes a well-ordered lunchroom where children may sit 
at tables and eat properly and quietly in an atmosphere 
which is reflected in well-ordered homes. 
The steps which may be taken to improve the 
technique of teaching home economics courses in the 
twenty-eight state accredited high schools for Negroes in 
Georgia are: 
(1) The employment of teachers with specific 
training for the position; 
(2) The evolving of standardized home economics 
courses; 
(3) The establishing of situations to determine 
the needs of pupils; 
(4) The adjusting of content to grade place¬ 
ment and the securing of adequate support. 
Statistics reveal that about ninety-five percent 
of women undertake the vital and intricate problem of 
homemaking; that about eighty-five percent take care of 
50 
their own homes. In vl«w of this fact, every child should 
be taught how to intelligently participate and cooperate in 
home activities. Educational authorities are becoming 
cognizant of the necessity for such training. This type 
of training aids the child to live in both his home and 
community as a well developed citizen; it helps to in¬ 
crease his desire for the finer things of life; it tends 
to create a general desire and interest in that most 
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QUESTIONNAIRE FOB HOME ECONOMICS IN 
THE THIRTY-THREE ACCREDITED SECONDARY SCHOOLS FOR NEGROES IN 
GEORGIA 
Name of School    Address^ ______ 
Principal’s Addres3     Date      „ . 
1. Number of grades in ths school plant* Kindergarten, 1# 2, 
3, 4, 5, 6, 7, 8, 9, 10, 11, 12. 
2. List the grades in which home economics is taught 
3. List the grades in which home economics is required 
4. Give number of girls In each grade in which home economics 
is re oui red  
5. List grades in which home economics 13 elective 
6. vïhat grades are combined for home economies   
7. Which of these elements listed are included In the work 
of each grade and how long has each element been taught? 














House Planning and 
Furnishings 
Applied Art 
8* Name any other phase of home economics you teach in 
your school that has not been itemized* 
9. How many years has home economics been taught in your school? 
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10* How many rooms are devoted exclusively to home 
Economics?           
Give length and width of each room.  _____ 
11. Give location of rooms by floors 
1. First floor   
2. Second Floor 
3. Third floor 
4. Basement  
12. Give approximate total value of equipment in home economic 
if it can be estimated      
13. Bo you have one stove or individual plates 
How many ___________ 
14. How many square feet of table space 
15. How many sewing machines   _ _  
16. List books in home economics library or books in home 
economics in school library available to home economics 
classes      
1?. List text books used in each grade  
16. fthat facilities do you have in connection with your school 
for practice in home making?    
19* How is your home economics department supported 
Budget from Board of Education   
Funds from State Department T 
Money raised by P. T, A.    
Money from selling lunches to school children by 
home economics department    
55 
Funds from feds. 
Fill in for qualifications of horns economic teachers: 
frame of teacher College Attended Sate Degree Summer Fxperier 
School 
.   , ^ i —— 
20* If they do not hold degrees, what are the names and 
locations of the schools at which they received their 
t r a in i n r?   ___     
21» Through what agencies are the salaries of home economics 
teachers paid 
Loca 1 
Fe de ral  „ 
State^     
22, Is anj' phase of home economics offered to the boys in 
your school   
23* Is there a well equipped cafeteria in your school _ 
24* How is the lunch service tnanagedt      
25* Ffemarke (over) 
